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The research problem 
 

The evolution of international border policing cooperation, the harmonisation and unification 

process within the EU has been accompanied by the growing realisation of the fact that, in order 

to carry out the activities belonging to this field, it is essential that those involved in border 

policing communicate efficiently, in one common language. Thus, the development of foreign 

language training is indispensable and is often related to the concepts regarding the 

standardisation of training. 

 

In the last 15 years, the gaps in the border policing professionals’ foreign language skills and 

the need for further foreign language training courses (as the work of FRONTEX has been 

expanding, they should mainly be English) have been underlined several times in international 

and Hungarian professional and legal documents, such as: 

• The Communication from the Commission “Towards integrated management of the 

external borders of the member states of the European Union” (41.) 1, 

• the first, 2002 edition of the Schengen Catalogue2,  

• its 2009 edition3 (Part One A/2.1., B/2, B/3.1.),  

• the 2009 COWI report on the evaluation of FRONTEX4, 

• the CEPOL report mapping law enforcement training in the EU5 

• Communication from the Commission, Establishing a European Law Enforcement 

Training Scheme 6,  

                                                 
1 Communication from the Commission to the Council and the European Parliament - towards integrated 
management of the external borders of the member states of the European Union (COM/2002/0233 final) 
Downloaded: http://eur-lex.europa.eu/legal-content/en/TXT/?uri=celex:52002DC0233 (26.05.2015) 
2 COUNCIL OF THE EUROPEAN UNION: EU Schengen Catalogue; External borders control, Removal and 
readmission: Recommendations and best practices, 2002. Downloaded: 
http://www.consilium.europa.eu/uedocs/cms_data/librairie/PDF/catalogue%20EN.pdf. 14., 29. (14.05.2015) 
3 COUNCIL OF THE EUROPEAN UNION: EU Schengen Catalogue, External borders control, Return and readmission. 
Downloaded: 
http://www.schengen.mai.gov.ro/English/Documente/utile/catutil/Updated%20EU%20Schengen%20Catalogue.
pdf, 11., 22., 24. (19.04.2015) 
4 COWI: External evaluation of the European Agency for the Management of Operational Cooperation at the 
External Borders of the Member States of the European Union, Final Report. Downloaded: 
http://www.statewatch.org/news/2009/may/frontex-eval-report-2009.pdf, (10.05.2015) 
5 CEPOL: European Training Scheme: Mapping of Law Enforcement Training in the European Union – Final 
Report. 6. Downloaded: 
https://enet.cepol.europa.eu/fileadmin/documents/LETS/LETS_Management_Summary.pdf, (26.05.2015) 
6 COMMUNICATION FROM THE COMMISSION TO THE EUROPEAN PARLIAMENT, THE COUNCIL, THE 
EUROPEAN ECONOMIC AND SOCIAL COMMITTEE AND THE COMMITTEE OF THE REGIONS 
Establishing a European Law Enforcement Training Scheme (COM(2013) 0172 final) Downloaded: http://eur-
lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52013DC0172 (13.08.2014) 

http://www.consilium.europa.eu/uedocs/cms_data/librairie/PDF/catalogue%20EN.pdf
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• the FRONTEX study on the knowledge and interoperability skills of students who were 

trained according to the Common Core Curriculum, EU Border Guard Basic Training7, 

• the Professional Strategy Programme for the border policing branch of service of the 

Hungarian Police8, 

• the Concept of recruiting, training and career development system of the border policing 

branch of service of the Hungarian Police9. 

 

Border guards of various nationalities who have regularly been involved in FRONTEX joint 

operations and the Schengen Evaluation Committees are of the opinion that insufficient 

knowledge of English and of the EU border policing English terminology often has its impact 

on the efficiency of joint operations. The English proficiency level of the Hungarian border 

guards does not hamper the implementation of the EU border policing cooperation but it cannot 

be considered as ideal. 

 

However, the expectations related to the English knowledge of border policing experts needed 

for EU cooperation are mainly formulated in general terms. As the communicative competences 

required for the specific border policing activities have not been defined in details, in language 

teaching terms, there is no related uniform system of requirements, either. 

 

I formulated my hypotheses in accordance with the possible reasons for this problem and the 

prospective solutions: 

  

                                                 
7 FRONTEX: Interoperability Assessment Programme Study. Warsaw, 2015. 61-62. 
8 Az általános rendőrségi feladatok ellátására létrehozott szerv határrendészeti szakmai stratégiája (2012-2017) 
Szám: 29000/ 28714-9 /2011. Ált. 21. 
9 Koncepció az általános rendőrségi feladatok ellátására létrehozott szerv határrendészeti szolgálati ág szakmai 
kiválasztási, képzési és karrierrendszerére. 29000/11206-8/2013. ált. 
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Hypotheses for research 
 

1. Because of the national peculiarities, the systems of border policing training are different 

in the member states, which makes it difficult to create a uniform system of requirements. 

In the majority of the border policing training institutions of the EU states, General English 

is taught, at B110 level. Some of the staff of the border policing branch of service of the 

Hungarian Police do speak English but most of them have only B1 level competemces. 

They mostly gained their knowledge in public education and at courses organised at their 

work and have learnt mainly General English. This knowledge is not sufficient to conduct 

efficient communication during international cooperation activities. 

 

2. The communicative competences that need to be developed in order to master English for 

Border Policing11 can be defined by the detailed analysis of the activities related to 

international border policing cooperation and their forms involving Hungarian 

participation, by using the methodology of linguistics for examining Languages for 

Specific Purposes and of needs analysis and based on the analysis of the available authentic 

texts and on the observation of the communication conducted during these activities. 

 

3. Many of the staff of the Hungarian Police carrying out border policing tasks are interested 

in international border policing activities and in learning foreign languages. Therefore, by 

providing ESP courses employing the appropriate learning programme that uses relevant 

methodology and that has been developed using a detailed needs analysis of the learning 

environment in Hungary, the above discussed competences can be developed. 
 

  

                                                 
10 For more than a decade, experts of foreign language teaching and examination have been using the terms of the 
Common European Framework of Reference for Languages (CEFR) to define levels of language proficiency. 
Levels B1, B2 and C1 of the CEFR approximately correspond to what the public call the Basic/Pre-Intermediate, 
Intermediate and Advanced levels. A2 indicates a level lower than Basic/Pre-Intermediate and C2 means near-
native proficiency. In the ESP context, however, B1 is usually identified as Lower Intermediate, B2 as Intermediate 
and C1 as Lower Advanced. 
11 This term is the translation of a specific Hungarian phrase. In most EU countries it would be English for Border 
Guards or English for Border Guarding. 
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The aims of research 
 

1. Examination of the English courses at the institutions conducting border policing training 

in the EU and their comparison with those in Hungary. Survey of the knowledge of English 

(and of other foreign languages) of the staff of the Hungarian Police carrying out border 

policing tasks, of their experience related to in-service language training. 

 

2. Detailed and systematizing exploration of the activities related to international border 

policing cooperation, a detailed examination of the ones involving Hungarian officers, with 

special regard to EU cooperation. The definition of the international activities concerning 

the largest numbers of the staff of the Hungarian Police carrying out border policing tasks, 

the identification of the language(s) used while carrying them out. The analysis and 

evaluation of the features of English for Border Policing in terms of linguistics and 

language pedagogy and the definition of the foreign language competences border guards 

need to develop. 

 
 

3. The assessment of the interest of the staff of the Hungarian Police carrying out border 

policing tasks in participating in international cooperation and in learning languages, the 

analysis and evaluation of the obtained data. The analysis and evaluation of up-to-date 

educational models and methodology that can also be used in language teaching. The 

review and evaluation of international and Hungarian good practices, the development of 

their adaption potentials. Based on the results of all of the above investigations used as an 

expanded needs analysis, the development of a relevant methodology and educational 

programme needed for training in English for Border Policing, which can be adapted to 

other languages as well as to teaching English for Border Policing in other countries. 
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Research methods 
 

While conducting the research, I kept in view the harmonisation of the aims of research, the 

applied methodology and the conclusions, trying to use a system approach. During my 

investigations I usually proceeded from the general to the individual, from the international 

scene to the phenomena in Hungary. 

 

The research included several types of methods of analysis and data collection. While exploring 

the activities related to international border policing activities, the role of foreign language skills 

needed in their implementation, I based my statements on the review of the collected 

international and Hungarian legal and professional documents, using the findings of the relevant 

special literature (studies, doctoral dissertations). For the classification of the activities 

involving Hungarian staff and for their analysis from the aspect of communication, in order to 

define the levels within the organisation of the Hungarian Police concerned by them, I also used 

semi-structured interviews conducted with staff from the Border Policing Division of the 

National Police Headquarters, the Szeged Border Policing Office and the Airport Police 

Directorate. 

 

I examined the courses conducted in the institutions of EU member states with the purpose of 

teaching English for Law Enforcement and for Border Policing and the language proficiency 

of the staff of the Hungarian Police carrying out border policing tasks, their experience in 

learning languages, their interest in being involved in international activities in two quantitative, 

questionnaire-based surveys. The first phases of the EU and of the Hungarian surveys 

(pretesting, data collection, data processing and analysis) lasted from February to August 2014 

and from September 2014 to January 2015 respectively. 

 

I used an inductive method to explore the features of English for Border Policing. Mapping the 

theoretical background of research in the field of languages for specific purposes, with a view 

to the aims of the present dissertation, I reviewed and classified the relevant special literature 

(international and Hungarian) in linguistics. I compared the findings of research of languages 

for specific purposes (especially the language of the police forces) with my observations and 

with the information gained from interviews with Hungarian and foreign border policing 

experts. 
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Using the up-to-date needs analysis methodology applied in teaching English for Specific 

Purposes, I studied the Hungarian and foreign border guards’ communication in English during 

FRONTEX joint operations conducted at the Serbian-Hungarian border in July 2015. 

 

Using the level descriptions of the Common European Framework of Reference for languages 

as models, through the analysis of model-dialogues, vocabulary and phrases lists created by 

border guards of several European member states, and based on my own observations, I gave a 

detailed description of the foreign language competences to be developed at English for Border 

Policing courses. 

 

Using interviews with the teachers involved in them, I examined the English courses conducted 

at the Airport Police Directorate, the distance learning courses at the Estonian Academy of 

Security Sciences and the CEPOL pilot online course in Police English as good practices. 

 

I compiled the educational programme applicable in the training of Hungarian border policing 

staff in English for Border Policing by synthetizing the findings of the research described above. 

 

Summary of the investigation and of the research findings 
 

In Chapter 1 I reviewed the framework of international border policing cooperation and the 

activities in its scope (with special emphasis on the forms concerning Hungary’s involvement 

in EU activities) in the system of the Integrated Border Management model. I gave a detailed 

description of the international activities involving Hungarian officers. I defined the languages 

in which they are conducted and the level of the border policing branch of service at which they 

are carried out. Based on Hungarian documents and interviews I established that the Hungarian 

border policing staff are concerned by two large areas: One is cooperation with neighbouring 

countries, requiring the knowledge of their languages. The other is a range of activities carried 

out under the auspices of FRONTEX, which comprises communication in English. In order to 

be involved in the latter, a lot of Hungarian border policing experts want to be admitted to the 

European Border Guard Teams (EBGT) but many are rejected because of lack of proficiency 

in English for Border Policing. 
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In Chapter 2, based on the data obtained from 22 institutions of 18 EU member states, I 

established that, because they are so diverse and so closely connected to the national specialties 

of the law enforcement organisations and education, it is difficult to analyse the various systems 

of education of border policing experts and the English courses within them. Still, I was able to 

detect uniform tendencies in terms of the circumstances, language proficiency levels, learning 

material and content, which also apply to Hungarian training institutions. I came to the 

important conclusion that in more than two thirds of the responding institutions (future) border 

policing officials are trained as or together with police or other law enforcement officers. In 

spite of this, border policing needs are definitely manifested in the content and character of the 

English courses examined; more than two thirds of them are labelled by respondents as English 

for Border Policing or as mixed (Police English and English for Border Policing) and only 11% 

as ‘purely’ Police English, and this is also shown in the number of students involved. Contrary 

to my hypothesis, in the large majority of the responding institutions students involved in border 

policing training study an ESP subject (English for Border Policing or the mixed Police English 

and English for Border Policing) and not General English. 

 

As described in Chapter 3, through the analysis of the data obtained from the survey looking 

into the foreign language proficiency of the staff of the Hungarian Police carrying out border 

policing tasks and their attitude to international cooperation, it was proved that English is the 

language mostly spoken by them, but at most border sections the knowledge of the language of 

the neighbouring country concerned is also significant. 65% of those who speak English have 

only B1 level knowledge. They gained their language skills mostly in secondary and higher 

education but the ratio of autonomous learning is also significant. The ratio of General English 

and ESP courses covered is 78:22. The respondents stated it in unambiguous terms that the 

largest obstacle hindering participation in international activities was the insufficient 

knowledge of foreign languages. 

 

Through the analysis of the data of said survey, it was also proved that a large majority of 

respondents understand the significance of foreign language competences and consider it 

important to develop their foreign language skills. They think that language courses organised 

at their work are efficient and there is an essential need for more such courses. More than half 

of the respondents would like to be involved in some type of international border policing 

cooperation, among which FRONTEX joint operations and international further training are the 
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most popular. The demand for in-service language training organised by the place of work was 

also manifested, as well as (apart from the need for learning major world languages) the demand 

for acquiring the languages of the neighbouring countries. 
 

Both of the above mentioned surveys showed that the dominant English proficiency level of 

the population examined was B1. In the case of the institutions in the EU it is closely followed 

by the B2 level, whereas the ratio of these two levels is 2:1 in the case of the Hungarian 

respondents. This leads us to the conclusion that there is a need for the further development of 

English competences among those carrying out border policing tasks, because, in order to 

clarify a suspicion in connection with a passenger or to cooperate efficiently with foreign border 

policing experts, at least a (near) intermediate (B2) language level involving English for Border 

Policing skills are essential. 
 

In Chapter 4 I elaborated on the qualitative analyses done by adapting the findings of research 

into Languages for Specific Purposes in general, those into the language of the police forces 

and the needs analysis model of CEFR Professional Profiles to English for Border Policing, and 

based on my own collected data and observations. Using these, I drafted the vertical layers of 

English for Border Policing, defined its typical oral and written genres and settings. I 

established that, with the help of the CEFR level descriptions, the relevant FRONTEX 

professional training requirements, based on the analysis of the texts available and my own 

observations, the Specific Purpose English language competences needed for international 

border policing cooperation (involving the skills needed for communicating with 

passengers/irregular migrants) can be described, and, based on my research, I defined them. 

Using the aspects of applied conversation analysis, I explored the connections between the 

external context of oral language use and the character of professional tasks and the English 

language competences needed when carrying them out. 
 

In Chapter 5 I classified the conclusions drawn from the various fields of the research according 

to the elements of the (ESP) learning/teaching process. By analysing, selecting and applying 

up-to-date educational models and methods (also applicable in language teaching), by using 

international and Hungarian good practices, based on the findings of the research listed above 

I created an ESP programme also involving the teaching methodology of English for Border 

Policing. The two courses, designed for those having (near) B1 and B2 level of English utilizes 

the opportunity of self-study provided by the English learning tools already published by 

FRONTEX and the ones that will be available in a few years. 
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New scientific findings 
 

Based on the examination of the hypotheses, on the fulfilled aims of the research and on the 

summary of its findings I offer the following new scientific findings to be accepted:  

 

1. Through analysis and evaluation, I proved that at most institutions conducting border 

policing training in the EU and in Hungary, ESP subjects including Police English and 

English for Border Policing are taught, mainly at B1 and B2 levels. Through analysis 

and evaluation I defined the languages spoken by the staff of the Hungarian Police 

carrying out border policing tasks and the level of their foreign language competences. 

Through analysis and evaluation I proved that General, B1 level of English is not 

sufficient for efficient professional communication during international cooperation. 

 

2. Through analysis and evaluation from the aspect of language usage, I proved that the 

Hungarian staff involved in international border policing cooperation activities mainly 

need English language competences but the knowledge of the languages of the 

neighbouring countries is also important. Based on the methodology and the results of 

linguistics, language pedagogy and needs analysis and through the comparison, analysis 

and evaluation of English professional communication during international border 

policing cooperation activities, I defined the details of communicative competences to 

be developed to master English for Border Policing at B1 and B2 levels.  

 

3. Based on the conclusions drawn from the research, I defined the methodology relevant 

for the teaching of English for Border Policing and an up-to-date, scientifically based 

programme for its acquisition at B1 and B2 levels. 
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The application potentials of the research findings, recommendations 
 

The findings of the present investigation can be used in further research concerning the fields 

of linguistics, language pedagogy and law enforcement training, as well as in the development 

of the foreign languages training strategy of the border policing branch of service of the 

Hungarian Police, thus in the training of border policing experts. 

 

The defined B1 and B2 level ESP competences needed for the border guards’ everyday 

activities and for international border policing cooperation, the presented methodology and 

educational programme can be directly applied in training courses in Hungary, can be adapted 

to border guards’ training in other countires and can contribute to the unification of the training 

in English for Border Policing in the EU. The defined ESP competences can be used for the 

development of courses in English for various law enforcement areas or in other languages for 

Border Policing, for example those of the neighbouring countries.  

 

I think that one of the main tasks of the present PhD dissertation was to identify the fields 

related to its multidisciplinary subject matter and to throw light on the prospective directions of 

further investigations. I have summed up my recommendations and proposals as follows: 

 

1. First of all, more detailed linguistic research based on oral speech acts recorded in typical 

situations and on written texts is needed so that the genres and layers of communication in 

English for Border Policing, the required competences at various proficiency levels can be 

defined more precisely. 

2. It is also urgent to start the comparative linguistic analysis of Hungarian and English texts 

in the field of border policing, the research aiming at the naturalisation of the EU 

terminology and the standardisation of the Hungarian terms. A professionally and 

linguistically validated, special dictionary would be essential to help border policing work, 

even if there are still no lexicographic projects helping standardisation in this field, 

launched by FRONTEX, which would be badly needed.  

3. An enhanced, conscious standardisation of teaching English for Border Policing would be 

needed in the EU. In order to obtain more precise data of the present situation, under 

suitable conditions, the research described in Chapter 2 should be extended to countries 

and institutions that failed to respond in 2014. With FRONTEX as a coordinator, having 
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this information, adapting good practices, a common curriculum in English for Border 

Policing, similar to the CCC should be developed at B1 and B2 levels to help 

harmonisation. This could be a basis of common learning material, textbooks and e-

learning study aids that would include the content not covered in the FRONTEX e-learning 

and online tools. In the long run, it would be practical to develop a unified language 

examination and requirement system in this specific language, similar to NATO STANAG. 

4. Since its establishment, FRONTEX has been coordinating numerous projects that directly 

or indirectly facilitate the development and standardisation of border policing experts’ 

English skills. Using good practices, their palette could be expanded and the collected 

content should be made accessible for a wider range of border guards on the internet. 

CEPOL has been operating its LMS to provide autonomous learning opportunities on 

various law enforcement topics and organising webinars to convey the latest methodology 

and achievements for several years. The very efficient Virtual Aula was expanded in 2015 

and has an LMS, so the necessary technical background is available in FRONTEX, too. In 

2016 the first webinar took place (in English). Such development of professional learning 

material, available in English could be a priority area in the cooperation between 

FRONTEX and CEPOL. 

5. It would be important for teachers of English for Border Policing in the EU member states 

to have the opportunity to meet annually, to get further training in English for Border 

Policing and methodology, to exchange experience and good practices and to keep in touch 

via the Forum of the above mentioned LMS. 

6. The harmonisation of education and ESP training provides favourable conditions for 

students’ and trainers’ mobility, too. Opportunities offered by EU exchange programmes 

(e.g. Erasmus+) could be used more efficiently by border policing higher education 

institutions. It would be useful to increase the number of students and teachers involved in 

similar exchange programmes organised by FRONTEX (and CEPOL). A mobility 

programme for students and teachers of EU border policing training institutions (not only 

for Partner Academies) would help develop ESP competences, enhance the motivation to 

learn English, and could result in more efficient international border policing cooperation. 

7. It should be defined as a medium and long-term objective in the Professional Strategy 

Programme for the border policing branch of service of the Hungarian Police that the 

members of the staff potentially involved in international border policing activities who do 

not speak English or the language of the relevant neighbouring country should acquire 
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(near) B1 level foreign language skills. Those already having this level of competences 

should develop their skills to get to (near) B2 level. In the long term, the majority of the 

staff carrying out duties at the external border would need to have B2 level knowledge of 

the above mentioned languages. It is also reasonable that the languages of the largest 

migrant groups that reach Hungary are taught for as many of the border guard staff as 

possible, at least at a level sufficient to conduct basic communication before an interpreter 

arrives. 

8. Within a Human Resources Management Strategy, the concept of foreign language training 

for the border policing branch of service of the Hungarian Police should be elaborated in 

detail, broken down to regional and local levels. The first step in this process should be the 

assessment of the situation, which could use the information gained from the survey 

presented in Chapter 3 and the details of the input factors of the potential English for Border 

Policing courses in Hungary discussed in Chapter 5. To obtain more precise data, the 

research could be supplemented by further aspects. 

9. Targeted foreign language competences should be defined on the basis of the activities for 

which they are needed. Therefore, the main profile of the planned language courses should 

be English for Border Policing. Thus, because of the limited number of communicative 

situations and functions, the learning material could be more focussed, smaller in size than 

in the case of General English courses, which could result in increasing time efficiency. 

10. The launch of the language courses should be preceded by measures in HR management 

to ensure staff motivation and provide the necessary conditions for language learning. The 

minimum foreign language competence requirements and the higher level ones functioning 

as criteria for involvement in international border policing activities (which would mean a 

higher stage in career development) should be defined in the planned police career model. 

Contrary to the present practice, foreign language skills should not be proved by a 

certificate of an accredited language exam but – similarly to the EBGT teams’ admittance 

test – in practice or by a document certifying the accomplishment of a course in English 

(or other languages) for Border Policing. 

11. The present practice, according to which, due to the labour drain effect of remote places of 

residence, the staff needed for border control are mainly recruited from local inhabitants, 

will not change in the future. Therefore the majority of the new staff will mainly be holders 

of secondary education certificates and will have general, basic level language skills. They 

will need to develop their language competences by doing in-service training. 
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12. The institutions conducting basic and mid-level border policing training have an important 

role in teaching English for Border Policing, but, by increasing the weekly number of 

lessons, the efficiency of training could be significantly improved. (For efficient language 

teaching the minimum required number of lessons per week ‒ with an average of 10-15 

students per group ‒ is eight. With fewer lessons it is difficult even to maintain a certain 

level of proficiency.) This would also contribute to raising the average English proficiency, 

so that the dominant level in law enforcement secondary schools will be a definite B1-B2 

and B2 in higher education institutions. 

13. To make teaching English for Border Policing more efficient at the Faculty of Law 

Enforcement of the National University of Public Service it would be essential to increase 

the number of English teachers who know this special language very well. Thus students 

whose English is lower than intermediate or only basic could also learn English for Border 

Policing, after an intensive phase of developing general English skills, in groups smaller 

than at present, perhaps at courses with higher numbers of lessons. When compiling the 

curriculum of this language for specific purposes, we should rely more on the learning tools 

created by FRONTEX and the requirements of the professional organisations concerned, 

and should involve colleagues from the Border Policing Department, although cooperation 

between them and the Language Training Centre is already efficient. The human resources 

and organisational framework of the Hungarian border policing training institutions 

(especially the Faculty of Law Enforcement and the Border Policing Training Base in 

Szeged) could be used to launch intensive in-service ESP courses. 

14. Based on the interviews with Hungarian border guards and the survey presented in Chapter 

3, it can be concluded that the main obstacle hindering in-service language learning is that 

the staff have too much workload. If developing their foreign language skills is really 

considered a priority, the staff should be able to use the minimum 40 minutes’ autonomous 

training per shift (indicated in the above mentioned Concept of recruiting, training and 

career development system of the border policing branch of service) also to improve their 

foreign language competences, and a certain number of staff (defined according to local 

requirements) should continually be attending language courses. If applying the 

educational programme presented in the dissertation (Chapter 5), which involves both in-

class and individual learning phases, the students would need to be away from work for a 

shorter time than if trained at a traditional intensive language course. Partial exemption 
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from daily tasks, however, is needed, because learning a foreign language is one of the 

most complex mental processes, requiring focussing and very high levels of concentration. 

15. Foreign language training that concerns the larger part of the staff of the border policing 

branch of service of the Hungarian Police should be funded from central resources and 

organised in a decentralised form, using a differentiated approach, based on the knowledge 

of the local circumstances. Thus at the service locations they should examine and define 

the positions which, because of the involvement in international border policing activities, 

require foreign language competences and their levels, the languages to be taught, the 

motivation of staff, the factors facilitating and hindering language training. The form, tools, 

content of and the support for the specific training courses should be selected according to 

local experience. Good practices of locally organised courses and the experience of the 

numerous efficient language courses conducted before Hungary’s accession to the 

Schengen area should also be used. 

16. The preparation of the selected staff for interpreting and translating tasks during Schengen 

evaluation visits and similar events, their continuous training, having at least one session 

per year should be part of the training in English for Border Policing of the branch of 

service of the Hungarian Police. 

17. Specific training for the prospective teachers of English for Border Policing courses should 

be started. First and foremost, the teachers with relevant experience should prepare their 

colleagues for the new tasks (at local, regional and central level) at short training courses, 

which would include the showcasing of available teaching material and exchange of 

efficient teaching methods and techniques. After the English for Border Policing courses 

have been launched, the teachers conducting them should be given the opportunity to 

exchange their experience and update their border policing knowledge at annual 

conferences. 

18. The demand for autonomous language learning was manifested in the survey presented in 

Chapter 3. The development of learning material useable with electronic and ubiquitous 

devices, informing students of the ones published and being developed by FRONTEX as 

well as of the relevant (CEPOL and FRONTEX) webpages and webinars, via the intranet, 

for example, is of utmost importance. 
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